GENERAL ORDINATION EXAMINATION 1983 


‘SETI 


Please respond to PART A, to either (1) or (2) in °°: : ™. ‘83- 826 
PART B, and to either (1) or (2) in PART C. als 

DO NOT sign your name to your answers. Put your - -* CANDIDATE'S 
registration number, and the set and question BO ca REGISTRATION 
number on the right hand top corner of each page.” - ' "NUMBER 


Be sure to cite your sources, if you use quotations. 


PART A... 


You are the new rector of a parish having 300 potential giving units, i.e. heads 
of households and single adults. They represent moderate affluence. Even 60, 
the parish has a history of financial struggle, and has been well below diocesan 
norms both in proportionate numbers of pledges and in the median pledge. To most 
parishioners, stewardship means the Every Member Canvass, which for years has been 
conducted by mail. Your predecessor is remembered approvingly by some for having 
had "the spiritual good taste and decency" to avoid talk of money except for 
diffident and amusing announcements on autumn Sundays and, one Advent Season, a 
‘ gracious sermon about "Giving is Good for the Soul". 


Your Senior Warden was a deputy to the 1982 General Convention. She was stirred 
by the Convention's affirmation and advocacy of the biblical tithe as the minimum 
Standard of Christian giving. She comes to you with the suggestion that you and 
she together address Christian stewardship as a priority of parish education and 
action. “ : : F 

action. he : ‘ 


To this end, prepare a written. statement of your theology of stewardship, drawing 
on biblical and theological resources. In your theology you have a particular 
concern to relate the doctrines of creation and of justification to the issue of 
Christian stewardship. Keep in mind that your statement is a response to the 


emergence of lay leadership, and is, a position paper for the senior warden and 
ultimately for the parish as a whole, as well as for yourself. 


PART B (1) 


You are on the clergy staff of a parish in a large university community where 
there are five major denominational seminaries. An inter-seminary student dis- 
cussion group has asked you to talk about the Chicago-Lambeth Quadrilateral in 
relation to Church unity. Ae 
Give a resume of your talk to them, including the answers to the following: 

What is the Quadrilateral? 

What was its history and background? 

What does it mean? 

What is its standing in contemporary Anglicanism? 


Illustrate your talk with a commentary upon the Quadrilateral in relation to either: 
1. The Anglican/Roman Catholic International Consultations 
: or the 
2. Lutheran Episcopal Dialogue 


ee ,, PART B (2) 


We find the following text in the book of Acts: "They devoted themselves to the 
apostles’ teaching and fellowship, to the: breaking of bread and the prayere." 

The Sunday after this was read in your parish church, the Adult Study Class asked 
you to speak to them about Christian history during the first _ five centuries. The 
class members were particularly Interested in the long period of preparation for 
baptism which developed during these centuries. . They saw the development of this 
period of prepatation as a key to the Church's understanding of initiation and 
worship {n a society which was unfriendly and often hostile to Christian faith. ” 


Specifically, the class members waised two questions: . . Se aa ee As 
aie RS SPE as 3 he SE : ne : 7 , 

1. How was the early Christian's understanding. of. Church: ; 

membership related to their concept of ministry, both 

lay and ordained? ; 
2. Does the historical background of the first few centuries 

_ offer any insight into our contemporary situation. 

To? te _ | Summarize What you would say. e 
ie o ets ha : ate = ei 


>" PART € (1) 


. . eh Fete <2 = et Sa eS: Nk pee “ 
Several members of your congregation are distressed by the decision of the recent 
General Convention in New Orleans to ‘remove’ some of their favorite texts from the 
newly adopted Hymnal. They are particularly troubled that “Once to Every Man and 


Nation" (Hymnal 1940, #519) and “Turn Back, 0 Man, Forswear thy Foolish Ways" 


(Hymnal 1940, #536) were omitted for what newspapers reported as "theological 
‘reasons". They, do not understand what these ‘reasons can be, and have asked you 


to address the subject at a monthly parish supper. ; 
1. Describe your understanding of the principles used — 
245 ‘to select texts for the new Hymnal, and 
' 2. Give an outline of the 20 minute talk in which you 
will Telate these points to either Hymn 519 or 536... 


~ ae oe oe’ at 
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‘PART c (2): 


"I invite you, therefore, in the name of the Church, to 
the observance of a holy Lent, by self-examination and 
repentance; by prayer, faeting, & 

reading and meditating on God'o holy Word..." 

os a, (Prayer Book, Page 265) - a 


You are Rector of a small town ‘congregation of about 100 communicants. “In view 
of the above statement of the observance of Lent: a : Ba 


1. You decide to center your Ash Wednesday service on the Gospel reading from 
Saint Matthew, and to preach on this passage. Outline the sermon, and choose 
appropriate hymns. SF EN UNE sea EE a 

2. You know that several parishioners see some conflict between Jesus’ teaching 

in Matthew 6:17-18 and the Imposition of ‘Ashes.- How do, you respond to this 

‘perception and how will you incorporate your response into the Ash Wednesday 

observance? '.- ~:~ es mics é oa AOS. Pa Roel ag: Oe as BOS 

3. Using some more of thé ideas from the quotation:on pages 264-65 of the Prayer 
Book, what ways would you suggest that Lent be observed in this Parish? 

coo MENT LOL 7 TR re en 
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THE GENERAL BOARD OF EXAMINING CHAPLAINS 
605 25th Avenue, Tuscaloosa AL 35401 


The Day for the Commemoration of 
John and Charles Wesley 1983 


CANDIDATES who took the GOE will find enclosed: The Reader's evaluation of your 
exam. (Stop and read it right now, 1f you like.) A copy of the canonical 
certificate of proficiency. A report giving your raw scores and quintile 
bands on the multiple choice test with an explanation as to how these scores 
and quintiles should be interpreted. An R.S.V.P. sheet. 

BISHOPS will find enclosed: Copies of all the evaluations and of the raw scores 
and quintiles for their diocesan Candidates. The Bishop's copy of the 
canonical certificates of proficiency. The bulletin giving cample questions 
and information about the multiple choice test. A copy of the essay and 
"coffee hour" exam questions. Copies of the papers written by all diocesan 
Candidates. 

COMMISSION ON MINISTRY CHAIRMEN will find enclosed: Copies of everything sent 
their diocesan bishop. 

SEMINARY DEANS will find enclosed: The Dean's copy of the canonical certificate 
of proficiency for each of their seminarians. 


REMINDERS FOR ONE AND ALL. Candidate protection is a basic ingredient of the GOE 
process. If any of you in any of the ecclesiastical categories listed above 
feels that an evaluation is inaccurate, deficient, or unrevealing, the Candi- 
date's exam papers can be re-read or reviewed in the Diocese by any persons or 

in any way that seems desirable. The persons who signed the certificates are 
members of the General Board of Examining Chaplains who supervised the regional 
meetings where the Readers prepared their joint evaluations. The certificate 
signers were not themselves Readers. 


Candidates and Commission on Ministry Chairmen are asked to note the following. 
When Readers recommend that a Candidate be examined further on the diocesan level 
in a canonical subject, such as Church History, because not enough material was 
in the exam from that subject to provide the Readers with a basis for expressing 
a judgment, this is not a failure. Such a Candidate has not failed the subject. 
The Readers simply express “ho opinion". Other Candidates will be recommended 
for further examination in a canonical subject because their grasp of it, as 
expressed in this exam at least, did: ;: seem unsatisfactory. These two categories 
of "further examination," are, however, quite different and this fact needs to 

be clearly seen both intellectually, and perhaps even emotionally, by both 
Candidates and diocesan authorities. The Canonical certificate has been worded 
so as to clarify these distinctions. 


Bishops and COM members are reminded that the GBEC believes the Candidate's 
written responses to the essay questions and closed book questions are much 
More revealing than the Candidate's scores on the multiple choice test. Please 
read with care the explanation of what a quintile rating is and what it means. 

ge AOE“ OI ae 
If anyone has any questions, feels aggrieved, wants to reward us with bouquets or 
bon-bons, or needs to say either harsh or pleasant words to somebody, please 
know we want to hear from you. Write or phone me at the GBEC office (205/ 
758-3134), or phone me at my home (205/339-1721), or a day or so each week I 


can be reached at the diocesan office in Birmingham (205/328-8374). Or you are 
welcome to do what two Candidates have done, they phoned me, came to see me, 
spent the night at our home, ate two good meals (thanks to my wife), and after 
much discussion departed on their way. As Administrator of the GOE, I take some 
of my instructions from the GBEC, but St. Paul also tells me what to do. As 

I think of the Candidates, I seem to hear him say, "Contribute to the needs of 
the saints, practice hospitality." Any members of the GBEC will also welcome 
any kind of communication from anyone. Their names are listed on the canonical 
certificates. The Rev. Dr. Boyce Bennett, Professor of Old Testament at General 
Theological Seminary, is the Chairman and Bishop William Gordon, Assistant Bishop 
of Michigan is the Vice-Chairman. 


Few of you will think that the many persons involved in this process have done 
a perfect job. Seminarians in all times and climes have been known to hold 
strong opinions on how the leadership cadre of the Church could do better. 
Bishops too have been known to give godly admonitions to those whose performance 
they felt could be improved. Our 158 Reddergwere chosen because they were 
“believed to be perceptive enough to know the distinctions between good, better, 
and best, as well as between baloney, balderdash, and buncombe, but not one of 
them is named Solomon. 


So from one and all, Candidates, spouses, typists, bishops, COM members, semi- 
mary faculty, deans and subdeans, General Board Chaplains, and any injured or 
enthralled innocent bystanders, we ask forgiveness for what we might have done 
amiss, and we welcome comment, criticisms, and suggestions. Last year's 
response to this request resulted in our making significant changes in what was 
done and how it was done this year. 


Best wishes for the wider opportunities of ministry now opening for each one of 
us. 


The Rev. Emmet Gribbin, S.T.D. 
Administrator of the 1983 
General Ordination Examination 


EG/jp 
Enclosures 


TO BISHOPS, COMMISSIONS ON MINISTRY AND CANDIDATES 


This year, attempting to make the test report on the 
multiple choice test more useful to you, we are reporting 
the scores in the form of quintile bands. 


QUINTILE BANDS??? 


A quintile band is a zone of scores 20% of the 
range wide, For example, if you gave a test to 1,000 
students, and the highest scores on the test (without 
regard to what that score could have been) were 100, 
and the lowest ones were zero, you could group all the 
scores depending on where they ranged between 100 and 
O. If you divided this distance between 100 and O into 
five equal parts, your dividing points would be 20, 
40, 60, and 80. These points would be quintiles, and 
the distance between each of these quintiles would be 
a guintile band. 

In this case, the scores from 0 to 19 would form 
one quintile band, and the others--20-39, 40-59, 60-79, 
and 80-100--would form additional quintile bands. For 
convenience, you could number the bands Starting with 
the lowest one at the bottom, 1 (containing the scores 
0-19), 2 (20-39), 3 (40-59), 4 (60-79, and 5 (80-100). 

Assuming that of your 1,000 students 50 scored 

in band 1, 100 in band 2, 700 in band 3, 100 in 

band 4, and 50 in band 5, you could draw a picture 

of the test score distribution of your students 
that looks like this: 


100 
(§0) 
5.5 80 
79 
(100) 
ere: See eee 
59 
(700) 
3. 40 
39 
(100) 
2. 20 
19 
(50) 
1. ie) 


Since a student who scored 100 obviously did better 
on your test than one who scored 19, you could Say your 
quintile bands represented levels of performance on 
the test. Any student who scored in quintile bana 5 
@id better than any student who scored in quintile band 4. 
Any any student who scared in Band 4 did better than 
one who scored in Band 3, and so on, However, there 


is no significant difference in performance between 
a student who scored 100 and one who scored 80, since 
both are in the 5th Quintile Band. There is, though, 
a significant difference between a student who scored 
80 and one who scored 79 because 80 is in the fifth 
Quintile Band and 79 is in the fourth. : 

The Quintile Band system is analogous to the standard 
letter grade system--A, B, C, D, F-- from your school 
days. In that system, 90 - 100 usually means A work, 
80-89, B, and so forth. It also corresponds to other 
five category systems such as "Best, Better, Good, Fair, 
Poor." 


WHAT CAN I DO WITH THIS? 

Using the Quintile Band system, you can select 
or characterize your candidates on the basis of the 
quintile band in which their scores fall. You simply 
pick the one in the highest quintile band. If several 
fall in the same quintile band, you can select from 
among them on the basis of other qualities. If, for 
example, you want a candidate who is really outstanding 
in The Holy Scriptures, you select one whose score is 
in the highest quintile band on that test, even if his other 
qualities may be undesirable. On the other hand, if you 
have several candidates whose scores fall within this 
top quintile band, and one of them is the epitome of 
desirable personal attributes, you could safely pick him 
even though his raw score is lower than that of the other 
candidate-- so long, of course, as the score remains in 
the same quintile band. 

Similarly, if you are interested in characterizing 
the performance of your candidates on the basis of the 
total knowledge measured by the multiple choice test, 
you could do so on the basis of the total scores and 
the quintile band in which those scores fall. 


HOW IS THIS BETTER THAN PERCENTILES? 

The quintile bands give you a much better chance 
of noticing a significant difference among your candidates. 
A percentile divides the range into intervals of one 
percent, whereas a quintile divides the same range into 
intervals of 20%. There is often very little difference 
between one percentile rank and another unless that 
difference happens to come at a point marking a significant 
change in level of performance. The quintile band system 
lets you know where that significant difference comes. 
With the percentile system, we gave you a graph showing 
where the people stood and giving you some idea of the 
difference in the levels of performance. With the quin- 
tile band system, you don't need a graph (and you notice 
we don't give you one.); all you need is the quintile 
band. Any individual scoring in one quintile band 


is automatically described as significantly better than 
one who scores in a lower band, and significantly worse 
than one who scores in a higher quintile band. You need, 
therefore, look only at the quintile band number to 
determine how your candidates stand with respect to 
each other and to other people taking the test. 


A Final Precaution 

Remember, the multiple choice test measures only the 
knowledge the candidate has at his immediate disposal. It 
does not measure what he knows how to find or what use he 
can make of it. You should not use the mulitiple choice 
scores by themselves to determine the Suitability of your 
candidates, The essay portions tell you how well the candidate 
can search for information and use it after he finds it. 
There is a very high correlation between the performance 
on the multiple choice test and performance on the essay 
portion Obviously, a candidate cannot use effectively know- 
ledge he does not have, but it takes the results of both 
types of tests to give you an accurate assessment of the 
performance of your candidates. A fruitful way of using 
the results of the multiple choice test is to employ it to 
corroborate the results of the essay-type test or to fill 
in gaps indicated by the Readers' evaluation of the essay 
test answers. 


Different responsibilities require different skills 
and equipment. If sheer knowledge is most important to you, 
then you can safely place a higher weight on the results 
of the multiple choice test. If the ability to search for 
and utilize information, is most important to you, you can 
safely place a greater weight on the results of the essay 
type test. Both tests merely assess the performance of the 
candidates under certain specified conditions. They are, 
thus tools. Like any other tool, their value depends upon 
the skill and sensitivity with which you use them, 


